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Second Printing

To the Kindergarten Teacher:

The kindergarten curriculum guide cooperatively developed by & number
of committees, staff people, and consultants was designed to implement &
program of kindergerten education and has been used for this purpose during
the first year of the kindergarten operation, 1968-1969.

A second printing of this guide is being provided to furnish additional
copies for new schools and new personnel. It continues exactly as originally
drafted. Teachers using the guide which continues in tentative form are
requested to add their own ideas, references, experiences to make it more
useful for then.

This working guide planned primarily to provide guidelines for the
kindergarten program will also serve as the basis for evaluation of specific
instructional activities, materials and procedures. However, more
definitive plans will be provided for this purpose. The teachers using

this material will most nearly determine its ultimate shape and value.

Lawrence M. Watts
Division Superintendent
Fairfax County Public Schools
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We believe the kindergarten should provide learning opportunities
for the child of five which are appropriate to his stage of development,
immediately satisfying to him and help him build foundations

which are

PURPOSES OF KINDERGARTEN

for the years ahead.

The general goals for the kindergarten child should include progress

toward:

- language mastery
- social competency

- cognitive development

- creative thinking

- physical development.1

To achieve these goals the school must:

-~ provide a situation which has structure enough to give
direction and limits, but is flexible enough to allow
for freedom of movement and expression

~ offer activities and materials suitable for achieving
identified objectives

~ accept all children with awareness of difference in rate
of growth, needs and abilities

- use teaching methods and techniques which are open-ended
and stimulate a variety of pupil responses

- encourage cooperation and communication between home and
school.

1See

"Delineation of General Goals' p. 2.




DELINEATION OF GENERAL GOALS

The general goals for the kindergarten child include progress

toward:

Language Mastery

In oral language
In learning to identify letter symbols of alphabet

o in visual discrimination in contrasting spelling
patterns

. in learning sound-symbol relationships

o in handwriting progress = one's own name, simple
words, sentences, stories

In listening skills

. attentional skills
. auditory discrimination - contrasting patterns of

sound
Social Competence
- Independence
. ability to separate from family and home
. ability to make choices and to work for periods
of time without constant adult supervision
. responsibility for one's clothing and use of
instructional materials
- Sharing
. ability to take turns
+ willingness to share scarce equipment
- Self=-control

+ ability to learn rules of school social behavior
. ability to accept occasional requests for silence,
quiet or other behavioral needs

Social Interaction
. ability to work with small groups, without undue
dominance, submission or aggression
o ability to improve social skills of communication
and behavior

Discipline

. ability to impose self-restraint, where required,
for contribution to sound control

6




Cognitive Development

Developing concepts of "same' ~ "different', as basis of
classification and categorization, affirmation, negation

Developing stable concepts of spatial, temporal and quantita-
tive concepts

Developing ability to represent aspects of the physical world
with the use of physical objects, gradually leading toward use
of pictorial and symbolic forms of representation

Developing ability to expect and look for patterns in objects,
events and ideas

Developing ability to recognize patterns
Developing ability to create alternative patterns. Patterns
may be primarily patterns of color, shape, size, sounds,

movement or form, or any combination of these

Developing concepts of numerousity and of simple concepts of
sets

Creative Thinking

Developing ability to formulate concepts in terms of personal
meaningfulness

Developing ability to transfer concepts from a given context to
a context of one's own choice and expression

Developing ability to find form and expression for personal meaning,
as in block construction, art forms, musical or dance forms, or in
personallv-devised patterns

Physical Development

-

Developing gross muscle coordination, such as jumping, skipping
and hopping

Developing fine hand - eye coordinations, such as writing and
cutting skills

Developing skill in the technique of using certain instructional
equipment, such as crayons, scissors, paint and paint brushes

Improving physical skills basic in learning to read such as,
laterality, the child's orientation in space and understanding
of directionality.




MAJOR ASSUMPTIONS

The kindergarten curriculum is based on certain assumptions which are
listed below.

Learning is developmental and continuous.

Play is a way of learning for the young child.

The child learns ways to deal with his environment by:
- manipulation
~ exploration
-~ experimentation

- drawing conclusions
- social interaction.

Basic understandings in subject areas can be initiated with the
kindergarten child.

The five year old:

- is developing concepts rapidly
~ is an active determiner of what he will learn
- is struggling to establish a sense of self.

Who am I?

What am I?
What am I worth?

The child has been exposed to a wide variety of information but
needs help in sorting out, classifying and correcting misconceptions.

Each child acquires skills and understandings in keeping with his
development through the teacher's planned program.

Close communication between home and school 1is essential.
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THE FIVE YEAR OLD

Each five year old child is an individual, differing ffrom all
others in every aspect of development. Biological charactjeristics and
cultural expectations cause behavioral differences between boys and
girls. However, certain common characteristics are noted

The five year old:

- is growing rapidly and is physically active 3
- is developing hand - eye coordination

- is curious and eager to learn

- needs ample attention from adults
- is still developing his native language
- is imaginative

- does not clearly distinguish fact from fantasy

- is egocentric
- needs sensory experiences through which he buijds concepts
- has strong feelings but is growing in self contirol

- formulates plans and may need help to carry theln to
conclusion

- has limited ability to attend for long periods
to tasks set by others

- has developed a value system.

o

-
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PLAY -- ITS FUNCTION IN THE KINDERGARTEN

Play is one essential means of learning for the young child. It
is his way of exploring and manipulating his own environment and testing
his ideas. Play 1s also the vehicle through which the child communicates
his feelings about himself and his world.

The function of play in the kindergarten is to help the child:

- acquire skills

- increase understandings
- gain knowledge

- relieve tension

- satisfy emotional needs
- make social contacts.

As the teacher observes the child at play she gains understanding
of his feelings and the level of his development. Thus, she is able
to plan activities which enable him to grow academically and socially.

Levels of play are dependent upon the social growth and develop-
ment of the individual child. These levels are:

- solitary play - the young child does not know how to mingle
with others nor does he need or want to do so

- parallel play - two children play side by side with no
interaction

- associative play - play which is not always co-operative,
but includes interaction

- co-operative play - children plan and work together, sharing
ideas, materials and labor.

Play can be spontaneous or structured. In spontaneous play the
child chooses his own theme. The direction may change often and does
not necessarily conform to adult logic. He may be playing house and
quite suddenly change to keeping store. There should be as little
adult interference as possible so that the child will feel free to
express his feelings. At times, the teacher may need to stop and/or
redirect the play in order to keep it within bounds.

Structured play occurs when an adult intervenes and suggests topics
or assigns roles. At times the skillful teacher, through questioning
or wther means, will lead the child to a higher level of play.

- -



CLASSROOM ENVIRONMENT AND LEARNING CENTERS

The kindergarten classroom is a learning laboratory. Centers (and
classroom areas with appropriate equipment and a variety of well selected
materials) are used for activities to implement the curriculum.

As a child is given new materials, he follows a sequential pattern
of manipulation. In most cases he will progress through the following
stages:

1) Free manipulation takes place as the child explores the things
he can do with the materials

2) Guided manipulation occurs when the teacher intervenes to help
the child clarify concepts or develop ideas. The child may
not have a product in mind or be able to verbalize what he is
attempting to do with the materials

3) Representative manipulation takes place when the product is
clear in the child's mind. He uses the material to carry out
his plans and is able to talk about it.

The teacher should be aware of the stages listed above, and plan
for the free manipulation of new materials prior to using the material
in an instructional situation. Otherwise, the child may focus on the
material itself rather than on what the teacher wants him to do with it.
Through observations the teacher will note children who have had previ-
ous experience with the material and will offer guidance as indicated in
the second stage.

When the child reaches the stage of representative manipulation the
teacher must provide new materials which can be used to develop new ideas,
concepts and products. Thus, the materials in the learning centers will
change throughout the year, with some materials put away and others in-
troduced. A balance should be maintained between familiar and new mate-
rials.

When working in the learning centers the child:

- exercises self discipline

- displays initiative

- satisfies his needs

- explores interests

- develops resourcefulness

- grows in social competence

- develops skills

- gains knowledge

- builds concepts

- recognizes and translates symbols.

Certain skills and understandings which may be developed in the cen-
ters are listed in the subject areas on pages 33 to 217.




The teacher and aide cilrculate among the groups observing, recording
data and helping children as they work. Needs, interests and strengths
are noted and form the basis for planning the next steps for instruction --
children are given short periods of direct instruction on a one to one
basis in small groups.

Note to the Teacher

The number of centers available the first few weeks should be limited
to three. These would probably be - library, art (including crayons
and paper), a few simple puzzles, record player and records.

Some general guidelines which will facilitate the use of the learning
centers are as follows:

- the number of centers in use at any one time is determined by space,
the needs and interests of pupils and the teacher's plan for in-

struction

- centers are placed in an area best suited to that particular ac-
tivity

- standards for working in each center are developed with the chil-
dren and grow out of the situation

- materials should usually remain in the appropriate center

~ materials and equipment are introduced, withdrawn, modified and
reintroduced throughout the year

- a limited amount of equipment or materials should be available for
use at any one time

- materials not being used should be stored

- pupils, called from a task, should be able to return and find it
undisturbed

- the number of children working in a center should be limited accord-
ing to the space and activity

- each child puts away the materials he has been using when he fin-
ishes working; putting materials away is important to the child's
learning of pattern, order and good work habits.

There are certain work centers recommended for the kindergarten class-
room. A listing of these centers, the materials, desirable outcomes and
suggestions for use appear on the following pages.

12




LEARNING CENTERS

CENTER

MATERIALS

*Library

Art

i * Should be available at all

times.

Housekeeping

Stove, sink, refrigerator, cupboard,
table and chairs, baby bed, baby
carriage, mirror, dishes, pots and
pans, housekeeping tools, dress up
clothes, play dough

picture books
easy to read books
rocking chairs

; rug

easels
v “*paints
. *brushes
*clay
*crayons
scrap box
*paper
finger paint
;  *smocks
*paste
*scissors
*pencils
sponges

*Should be available at all times.

|
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LEARNING CENTERS

DESIRABLE QUTCOMES

ITEMS TO BE CONSIDERED

Develops the concept of one to one
correspondence.

Encourages language development.

Extends understanding of roles.

Expresses ideas and feelings.

Accepts ideas of others and re-
lates those to his own.

Facilitates the progression of
play from one level to another.

Gains pleasure from blocks.

Learns to handle books properly.

Begins to develop acceptable li-
brary behavior.

Reads pictures and symbols.

Discusses books with others.

Expresses his individual crea-
tivity.

Recognizes color.

Discovers that overlapping col-
ors in painting produce col-
or variations.

Explores the use of various
media.

e e r e e—a— e L

This center will be fairly perma-
nent.

Clay and water cause the house-
keeping tools to deteriorate.

Use play dough and water within
limits set by teacher and pu-
pils.

Place in a well lighted, quiet
area.

The books are attractively dis-
played and changed frequently.

The child may need help in han-
dling a book properly.

Each child should have clean hands
when he goes to the library area.

Counter tops provide good paint-
ing space.

This center should be placed near
the sink.

Clay, finger paint and the scrap
box are introduced one at a time
and then placed in the center.

Some materials may be withdrawn
when others are brought out.

Paper on the floor under the ea-
sel protects the floor.

Five or six smocks are a suffi-
cient number to be in use at
any given time.

Sponges are used for cleaning pur-

poses.




LEARNING CENTERS

Listening

Blocks

CENTER

MATERIALS
" e
earphones
tape recorder
records

record player

books to accompany records, when-
ever possible

rug

unit blocks
block accesgsories
a rug

10




LEARNING CENTERS

DESIRABLE OUTCOMES

Develops attentional skills.

Becomes selective in choice
of materials.

Makes some personal choice
in music.

Develops understanding of
quantitative relation-
ships.

Develops skill in planning
activities.

Provides opportunities for
leadership.

Shares ideas and materials.

Discriminates in sizes and
shapes.

Develops the concepts of
weight, height and bal-

ance.

Develops basic ideas of
construction.

Increases skill in con-
struction.

Improves manipulative
skills.

Acquires problem solving
techniques.

Practicies safety measures.

ITEMS TO BE CONSIDERED

The listening center should be
located in as quiet an area
as possible.

A rug on the floor in this cen-
ter is helpful.

Children may sit or lie on the
rup as they listen.

Earphones should be kept off
the floor and cleaned frequent-
ly.

Children choose material they
wish to use.

Material is changed often,

A rug absorbs much of the unavoid-
able noise of block play.

Blocks are stored according to
size and shape.

Blocks are put away as they are
taken down.




LEARNING CENTERS

CENTER MATERIALS

—————— i e C e e
- . - - . e P T

Sand tatle sand table

sand

plastic containers for sand

brush and dust pan

plastic covering for floor under
the table

funnel

sieve

plastic sprinkling can

containers for measuring

Water play water table

U

Manipulation tableblocks
counting cubes
lacing shoes
beads

dominoes

pegboard and pegs
Lincoln logs
tinker toys
Geo~-stix

Q : 1?iv?




LEARNING CENTERS

DESTRABLE OUTCOMES

Measures quantities.
Reconstructs work-a-day world
(tunnels, bridges, roads)

Discovers certain physical
phenomena (erosion, land
forms, seepage, texture,
properties of sand)

Represents physical space !
with physical objects.

Receives certain gensory im-
pressions,

Measures liquids,.,

Identifies objects that float

those that do not.
Understands certain properties
of water.

Develops ideas of pattern
and order.

Compares and categorizes
according to color, size
and shape.

Develops eye~hand coordina-
tion and motor skills.

Sees the relationship of
parts to the whole.

|
!
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ITEMS TO BE CONSIDERED

Discuss the importance of keep-
ing the sand in the sand box.

Much discussion of the proper
use of the sand table is re-
quired throughout the time
it is in use.

Limit the participants to not
more than three, preferably
two.

Keep sand damp so that it can be
molded and shaped.

Children should help drain the
sand from the box.

Keep a pail of water near the
sand table so that children
can rinse hands when they
finish playing.

Each child learns to be respon-
sible,

Place table near the sink.

Have at least two large sponges
and paper towels near at hand.

Drain or siphon the water from
the table frequently. Chil-
dren should help do this,

Helpful for some children needing
sensory experience.

Time limited for most children
to develop concepts of meas-
uring, etc.

These materials are used at the
table in the center or on the
floor nearby.

The number of materials avail-
able for use at one time
should be controlled by the
needs and interest of the
group .




LEARNING CENTERS

CENTER

Manipulation (Cont.)

Woodworking

MATERIALS

Parquetry blocks
puzzles

lotto games

sequence boards
teacher-made materials
coordination boards

workbench

saw

nails

scraps of soft wood
hammer

dowel sticks

brace, or bit

screws

sand paper

screw driver



LEARNING CENTERS

DESIRABLE OUTCOMES

Learns tne idea that he can make
useful objects.

Sees raw materials transferred
into a product.

Produces something that is real
to him.

ot = e 4 ——— AT ihas A s h ARST A e et D

ITEMS TO BE CONSIDERED

This center is placed in the class-
room during the second semester.

Choose an area that is free from
other activities and large enough
to accomodate all necessary mate-
rials.

Materials should be easily acces-
sible to the center.

Children are given explicit safety
rules along with discussion of
each tool and its use.

Two children work in this center at
one time.

Constant supervision is desirable.

This guidance may be relaxed some-
what as the children learn to
handle the tools safely.




THE CLASSROOM TEAM

The kindergarten teacher will be one of a team of profession
para-professional personnel involved in the education of the five
old. The teacher and aide form the classroom team. The quality
team work between these two is reflected in the child's education
program.

The adults who work most successfully in the kindergarten:
- enjoy working with young children

- practice infinite patience
- exhibit sensitivity to feelings, needs and levels of

i1 and
year
f
1l

performance, with or without communication, on the pyrt

of the child

- can function comfortably and appropriately in a consjantly

changing situation.
The quality of the teamwork depends upon:
- mutual respect and support

- establishment and maintenance of good communication
- understanding the role of each.

Duties of the Kindergarten Aide

The aide works within a framework of established duties and
specific situations.
The professional ethics which apply to the teacher apply to

also. These include not divulging confidential information and 1
the children with non-school personnel.

Some suggested duties of the aide are:

- instructional support

supervising work centers

spotting trouble situations and learning when to
being available to talk with and listen to childr
helping supervise art, music and physical educati
activities
reading, telling and discussing stories with chil
leading and participating in discussion with smal
putting child's name on paper if he cannot do so
recording stories children dictate

helping prepare bulletin boards

recording work-play observations

responsi-
bilities. Other duties and responsibilities will evolve and mayjvary in

E3el
m

iren

the aide,
ot discussing

intercede
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- clerical support

takiug attendance

collecting snack money
. recording personal data on records
. duplicating notices to parents
. filing work in children's folders

- management and housekeeping support

being responsible for the preparation of the snack
supervising the cloak room, bathroom, fountain and sink
helping arrange and change interest centers

. checking ventilation and lighting

. helping to keep the room neat, clean and attractive

- material and equipment support

setting up and operating audio-visual equipment
. mixing paint
. getting materials from the library.

s
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PLANS FOR FIRST DAYS OF SCHOOL
The teacher should give consideration to the following things in
getting ready for the first days of school:

- Identify the room by a large colorful symbol outside of
classroom

~ Establish system coordinating name tag symbol and symbol on
hook for hanging coat

- Establish a limited number of centers (See page 7.)

. centers should cbsolutely be clear to anyone
entering the room

. it is important that not too many materials be
available during the first days of school

. a room that is cluttered can be perceptually confusing
- Limit bulletin board displays
- Survey the library and choose books for room

. assess recordings and filmstrips

. check instructional resources mentioned in guide with
those available

- Examine children's pre-registration records noting physical
defects

- Plan with vour principal and write a short newsletter to
be handed to each parent the first day which:

. identifies place for parents' coffee and gives reason
for coffee time

. identifies principal, teacher and aide
. explains classroom physical set-up

. lists some materials parents can contribute (buttons
for classifications, old shirts for paint smocks)

. explains the necessity for children to be dressed for
work and play on the floor

. suggests if child has difficulty leaving mother, let
father bring him to school

.. assume your child is ready to leave his parent




.. let child come to school relaxed - don't
pressure him

.. give explanation of snack

Plan with your aide, determining specific responsibilities
for the first days of school

Plan, and write out play activities for the first day
Plan, in a general way, the first two weeks of school
. materials to be introduced and how (do this slowly)

. make flexible plans, include observation and assessment
of children; include extra activities

Study Kindergarten Instruction, A Guide for Teachers for
overview of total program

Assume children are ready to leave their parents

Select with the priucipal a place away from the kinder-

garten area to serve coffee to parents. Some parents may

want or need to stay in order to reassure the child in the
new environment. The aide should take any child who needs
reassurance to the parent rather than having the parent come
to the classroom. A short visit with the mother should enable
the child to return to the classroom with the aide.

Children who are ill or show evidences of anxiety may go
home early.

Limit the number of centers and the material in each. (Since
the five-year-old often has difficulty in making choices, too
much material is distracting and confusing. Hyperactivity
may result.)

Centers that may be used at the beginning include the
library, manipulative materials and art, using only paper
and crayons.

Teacher and aide should take a break at alternate periods,
i.e., the aide in the morning and the teacher in the after-
noon. (no breaks should occur during snack time.)

Rest period for the total group is not advocated. A child
should be free to rest at any time during the day.

Since the room contains a bathroom and a drinking fountain,

scheduled times are not necessary. Reminders should be
given periodically during the day for the first few weeks.

22 24
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8:30

Suggested Plan

Teacher meets children at door and helps them put on a
name tag. The aide shows the children where to sit on

the floor or at tables. If a child wants to wander around
and look at the materials, he should be allowed to do so.

When all are present, divide the group between teacher and
aide. Show the children around the classroom.

. Bathroom - location and proper use

. Coat room - locate hooks

. Learning centers - discuss each briefly

Gather children close to you as a group, observing their
ability to follow direction and to participate in this type
of situation. Many children at this age are physically
active and unable to participate in group discussion. Allow
the child who needs to wander to do so, ouly requiring that
he not distract the rest of the group. The aide can help

in this situation.

Have the children discuss what they saw in the room and what
they would like to do. Some children may need help in
selecting an activity.

Work Period

Most children will be engaged in a self-selected activity.
The teacher and aide circulate among the children observing
their reaction with their peer group, the way they handle
the materials, the materials selected, and their interest
in the activity.

Gather the group to talk about the work period. During the
discussion, orient them further to the room environment,
beginning to develop some standards. TAKE NOTHING FOR GRANTED.
Emphasize the child's responsibility for replacing the material
he uses in its proper place.

Help children clean up and put away materials. At this time
of year, the children will need a great deal of help in
putting the room in order. The proper location of these
materials should be easy for the child to identify.

Children are excused in groups of not more than five to wash
hands for snack. They may be excused by colors they are
wearing, types of shoes, or other distinguishing factors.

Show them where to wash, how to get the soap from the dispenser,
and how to use the paper towel. The teacher or aide should
demonstrate this carefully.




10:10

10: 30

During this time, the aide brings the snack from the cafeteria
to the classroom. Immediately after the snack is over, she
returns empty milk containers or other left-overs to the
cafeteria.

Snack Time

All children should be seated at the table for the snack. The
snack time is not just a period to eat food, but it is a time
when learning to converse in a small group can be facilitated.
It is suggested that the teacher and aide sit at separate
tables during this time to encourage conversation. Not all
children will want to eat at this time. 1In this case, the
child may sit at a table and talk with the other children. TIf
not, he may go to the library area or manipulative materials
and choose a book, puzzle, or other material.

As each child finishes his snack, he cleans his part of the
table and puts his milk carton and napkin in designated places.
Then he may go to the story corner where the teacher may read
a poem or he may look at a book. This is a means of gathering
the children together.

Outdoor Activity

Orient children to the proper way of going from the classroom
to the playground. During these first days, children should
be allowed to run and play as they choose for about 10 minutes

within a designated area. No organized games should be attempted

at this time. The teacher and aide observe the children in
physical activity. Acquaint the children with the apparatus
outdoors. Go over standards for safe play. A child may demon-
strate the safe way to use a slide or swing.

Orient children to proper way of returning to the classroom.
Children gather around the teacher to enter the building. Aide
can lead the way into the building and room with the teacher
following. It is important not to let the group scatter too
much. Stress staying together.

Children enter the room and take seats at the tables or on the
floor. Talk briefly about the outdoor activity.

Music Time

Sing familiar songs. Catchy, short songs with simple actions
should be used.

Story Time

Many five-year-olds cannot attend or listen for a long period
of time. Stories should be brief, and the book should be
held so that all children can see the pictures. Telling the




story is much more effective than reading it. If you find
that reading the book is too distracting, close it and tell
the story yourself.

Planning Time

Talk about what we will do tomorrow.

Teacher reviews what has happened today.

Review standards for going out of the building.

Discuss going home - either walking or by bus. Bring in
safety factors.

11:30 -- Dismiss children

Lunch for teacher and aide. Classroom cleaned by custodian.
12:00 -- Preparation for afternoon group
The first weeks of school are spent in establishing room standards,
reviewing school standards already established. Children will become
familiar with the peer group and introduced new equipment.
Variety in activities can be introduced through songs and stories.
The first two to three weeks of school are spent in laying the ground-

work for\the entire program. Too much haste during this period will
weaken the program and cause discipline problems.
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THE IMPLEMENTATION OF THE PROGRAM
PROGRAM AREAS

LANGUAGE ARTS

SGCIAL STUDIES |
MATHEMATICS AND SCIENCE
EAPRESSIVE ARTS
PHYSICAL DEVELOPMENT




THE IMPLEMENTATION OF THE PROGRAM

Kindergarten is the beginning of a planned program in the social
studies, language arts, mathematics, science, motor development, music
and art. Of these, we teach what the five year old can comprehend in
a manner that is appropriate for him.

The very nature of the five year old child demands a free, informal,
friendly, and learning atmosphere. This requires the teacher to manipulate
time, space and materials so that his plans for the child's learning can
be carried out within the objectives of the kindergarten program.

The teacher must have clearly defined long range goals as well as
specific daily objectives. Although objectives grow out of subject
matter areas, such as language arts and science, they are implemented
in an integrated program where multiple learnings take place.

The degree of mastery of the skills listed in each subject area
under the program section will vary for each child. This variance will
be dependent on many factors such as:

- background of experience
- motor development

- age

- language development

- physical condition

- mental maturity

- social adjustment.

The limited number of suggested activities for each subject area
are designed to show possible ways to develop a concept or skill. The
teacher will use additional activities which will help the child progress
from simple to more complex skills.

The sampling of instructional aids listed identifies certain appro-
priate materials which should be used. This list should be extended as
new materials become available.




LANGUAGE DEVELOPMENT

Language is the child's most important tool for communication.
Oral language permeates all areas of learning throughout the day and
provides the basis for writing and reading. Many experiences which
focus on the development of oral language must be a part of the daily
curriculum.

Each child brings a language which must be accepted by the teacher
"and used as the base for further development. For many children, formal
instruction in reading and writing is not suitable at this time. For
these, experiences which build language skills will be emphasized,
including some instruction in analyzing the basic structure of words
which is a pre-requisite to phonetics. Certain children may be reading
or ready to read as they enter school. 1In these cases individual in-
struction will be provided.

All children will have many opportunities to explore books - looking
at picture hooks, listening to stories and becoming acquainted with
literature. However, the development of oral language is the primary
goal of the kindergarten.

Handwriting

Formal instruction in handwriting will not be stressed in the
kindergarten. Many children will want to print their names, label
paintings and other possessions. As children exhibit a readiness for
writing, the teacher will instruct them in small groups using
Adventures In Handwriting - The Peterson Directed Handwriting Program.
The teacher's edition for grade one outlines the procedures and
presents the correct manuscript forms. A pencil of ordinary size is
used with ruled paper. The Peterson alphabet cards should be displayed
in the classroom.
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LANGUAGE DEVELOPMENT

UNDERSTANDINGS
(These are understandings which the
teacher will help the children develop
but not necessarily verbalize.)

BEHAVIORAL OBJECTIVES
(These objectives are written in
behavioral terms and can be eval-
uated.)

Oral language helps us to understand
the ideas, meanings and feelings of
others and helps us to communicate
our own.

Enters into informal conversation
freely and easily

Speaks clearly and pronounces words
correctly

Participates in group discussions

o
pocct
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LANGUAGE DEVELOPMENT

SUGGESTED ACTIVITIES AND INSTRUCTIONAL RESOURCES
TEACHING PROCEDURES

NOTE

The teacher sets the stage for oral language experiences as she
greets the children in the morning, encourages their responses and
provides an example for free and easy conversation. The teacher should
observe the children closely to see that all are involved in conversa-
tion during the day. The learning centers provide a setting for this
activity.

Notes should be made concerning those who seem to have limited
experiences, inaccurate concepts, and inability to express thoughts.
These observations aid in planning for individual help.

Give directions beginning with simple
and proceding to more complicated
ones. Example: one step - go to
the door, sit down, stand up
two steps - go to the door and
knock three times; sit down, and
pick up a crayon; stand up and
go to the door
three steps - go to the door,
knock three times and open the
door; sit down, pick up a crayon
and make a mark on the paper;
stand up, go to the door and open
it.

Note:
Move from the simple to more com-
plex directions as quickly as the
child is able.

1 Discuss and plan activities for the
day and help children to arrive at
simple decisions.
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LANGUAGE DEVELOPMENT

UNDERSTANDINGS

BEHAVIORAL OBJECTT{ES

questions

Shows respect for other':

Increases the length of ¢
can listen to discussic
stories

Relates experiences and |
information using a log
sequence of ideas

Refrains from interruptihy

Asks related and pertineiit

A

ideas

ime he
ns or

ives
ical

pictures
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Interprets orally the acj:ions of
others in real situatipns or in




LANGUAGE DEVELOPMENT

SUGGLSTED ACTIVITIES AND
TEACHING PROCLEDURES

INSTRJICTIONAL RESOURCES

Plan a time when children may share
experierces and information with
a small group. Rach child parti-
cipates as a listener and a
spcaker.

Encourage children to question
things which they do not under-
stand. ’

Play games.
Guess Who I Am?
Guess What I Have?

Make plans for a trip, a party or
cooperative play.

Discuss simple problems or topics
of interest, encouraging children
to keep to the topic under discus-
sion.

Discuss care of materials and
equipment.

Discuss health and safety proce-
dures.

Select a picture containing a
simple idea. Through questioning,
help the child:

tell what is happening
describe the characters
interpret ponssible feelings
tell what wmight have happened
before and after.

Select pictures that fell a
familiar story and arrange them
in sequence.

Example: nursery rhymes
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Filmstrips:
How To Catch A Cold

Safety On The Bus




LANGUAGE DEVELOPMENT i

UNDERSTANDINGS BEHAVIORAL OBJECTIVES

Speaks in complete sentences when
appropriate

Uses a variety of sentence patterns
in questions and statements

Recognizes differences in meaning I
as conveyed through voice in-
flection

Recognizes and uses differences in
meaning as conveyed through syntax ]

Uses appropriate oral language to
express characterization, narra- i
tion, ideas and feelings

.
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LLANGUAGE DEVELOPMENT

SUGGESTED ACTIVITIES AND
INSTRUCTIONAL PROCECURES

INSTRUCTIONAL RESOURCES

Plan how to make butter and list
the directions in sequence.

Use See-Quee boards in
logical sequence.

arranging

Retell a story giving ideas in
sequence.

Discuss experiences or actions in
light of what happened first,
next and last.

Give the child many opportunities
to think and speak before a
group.
Example: Hold up object and

ask questions about it.

Complete the sentence

"I went..."

Listen to tapes, records and
stories to identify feelings of
speakers.

Make tapes.

Dramatize and assume roles in
playing out experiences, stories
and nursery rhymes.

Give the

Plan a puppet show.

timid child a chance to "get
behind" his character.

Sound Filmstrip:

The Story of Cinderella

Encyclopaedia Britannica Press,
1967.




LANGUAGE DEVELOPMENT

UNDERSTANDINGS

BEHAVIORAL OBJECTIVES

40

Uses an increasing number of words
correctly



LANGUAGE DEVELOPMENT

SUGGESTED ACTIVITIES AND
TEACHING PRCCEDURES

INSTRUCTIONAL RESOURCES

Act out situations:
keeping house
playing store.

Converse on toy telephones.

"Pretend' television show.
Construct a T.V. set from a large
box.

Use choral speaking and short
creative skits.

Begin an imaginary story and let
the children finish it.

Manipulate the tone and pitch of
one's voice to show feelings
such as pleasure, crossness and
sadness.
AN
Stress certain words to change mean-
ing. For example:
He is going.
He is going.
He is going.

Plan excursions around the scho